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ABSTRACT

This paper’s main objective is to present how to encourage B1-level students to write essays in
the English language. The principal resource was a designed document with specificinstructions
for students to develop a writing essay. This tool limited students to copy and paste information
from the internet.

The students focused their writing on their ideas and experiences, and the teacher provided
other resources like Top Notch 3 book contents, Grammarly platform, and a connectors list.
Further, the teacher guided the students to use the resources in the process during May to
October 2020.

This study presents how the resources were applied and how practical they were to motivate
students to write on their own.

KEYWORDS: Writing, essays, resources, instructions, evaluation.

INTRODUCTION

Using the English language can be hard to perform because it is not used frequently in a
Spanish environment. It can be easy to get information by reading or listening, but speaking and
writing could be more complicated as they are productive language skills. It means to describe,
compare things, express ideas, or describe personal experiences.

One of the productive skills is writing; it is considered as a complex skill for students to
accomplish. Ecuadorian learners do not practice writing, not even in their native language, so it
is hard for them to organize ideas coherently.

In his work University Students Writing Development, Oscar Morales sets the most common
and frequent weaknesses that students show were reading (lack of reading habits and reading
deficiency). And deficiency writing in terms of coherence, cohesion, punctuation, ideas
organization, and spelling. (Morales, 2002)

Katherine Paz and Rosa Flores mention that reading and writing are not part of Ecuadorian
culture. They applied a survey to realize that university students demonstrated flaws in written
communication in their native language (Spanish). (Paz & Flores, 2017)

So this problem also appears in the English language as a L2 because a good native language
base contributes a good foreign language acquisition. (Kaushanskaya & otros, 2016)

Based on the information above, teachers have to encourage students to produce ideas by
writing in English. It means providing efficient resources for learners to develop the activity on
their own.

Our reality [pandemic 2020) makes us teach students by virtual classes; we have to bear in mind
teachers cannot control students learning process as in a classroom. That is why the teacher
also needs to manage some TIC's that could help in the development of classes.

Considering that it is not easy to control how the students develop writing skills due to virtual
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class, it is necessary to establish specific information and rules that students have to follow to
develop this activity.

To fulfill this primary objective, B1 level students in UNACH have essential resources like Top
Notch 3 contents from Unit 1 to 5, Grammarly platform free version, and a list of most common
Connectors.

METHODOLOGY

This work has been developed in a social-educative environment. Thirty-four students who
participated in this study were taking level B1. And the teacher guided those students to perform
writing essays based on what they learned during the academic period, May to October 2020.
Ethnographic research played a significant role because the teacher could interact with students
who were part of this study.

According to the type of design, this research is non-experimental because variables were not
manipulated but were observed in their “natural” state. It is also cross-sectional since data was
collected at a specific moment of the research.

The goalwasto correlate descriptive statistical data to monitor students’ progress. Toaccomplish
this activity a specific rubrics was established as a research tool, so the data was more specific
and easy to analyze.

The rubrics were a list of precise instructions to develop the essays, so the students were aware
of what they had to do, and it helped to avoid confusion among the students.

WRITING SKILL DESCRIPTION (Common European Framework].

Common European Framework for language is a guide designed to provide a clear, coherent,
and comprehensive basis for syllabuses and curriculum guidelines. It is also a relevant didactic
tool that includes teaching and learning material for assessments focused on proficiency
through the communicative approach method.

This framework contains a description of each skill, its characteristics, and levels of a language.
(Council of Europe, 2020)

B1 GENERAL PERFORMANCE
Common European Framework establishes some aspects about writing skill.

B1: Can understand the main points of clear standard input on familiar matters regularly
encountered in work, school, leisure, etc. Can deal with most situations likely to arise whilst
travelling in an area where the language is spoken. Can produce simple connected text on
topics which are familiar or of personal interest. Can describe experiences and events, dreams,
hopes and ambitions and briefly give reasons and explanations for opinions and plans. (Council
of Europe, 2020, pag. 24)

B1 BASIC WRITING SKILLS

CEFR describes the writing sub skills, they are Grammar, punctuation, spelling, vocabulary,
clarity, brevity, engagement, proofreading, revising. (Council of Europe, 2020, pag. 57)
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B1: Can write simple connected text on topics which are familiar or of personal interest, Can
write personal letters describing experiences and impressions. (Council of Europe, 2020, pag.
35)

B1 Over all written production

Can write straightforward connected texts on a range of familiar subjects within his field of
interest, by linking a series of shorter discrete elements into a linear sequence. (Council of
Europe, 2020, pag. 70)

B1 Creative Writing

Can write straightforward, detailed descriptions on a range of familiar subjects within his/her
field of interest. B1 Can write accounts of experiences, describing feelings and reactions in
simple connected text. Can write a description of an event, a recent trip - real or imagined. Can
narrate a story. (Council of Europe, 2020, pag. 71)

B1 Reports and Essays

Can write short, simple essays on topics of interest. Can summarize, report and give opinion
about accumulated factual information on familiar B1 routine and non-routine matters within
his/her field with some confidence. Can write very brief reports to a standard conventionalized
format, which pass on routine factual information and state reasons for actions. (Council of
Europe, 2020, pag. 71)

This research focused on this basic information about what a B1 level student can do at writing,
mainly about essays and writing sub-skills like grammar, punctuation, spelling, vocabulary,
clarity, brevity, engagement, proofreading.

RESOURCES

To reassure students to create their own essays, is important to give them some specific
instructions, an example and also some resources that can ease this process. Later you can
see the instructions and the sample of an essay that students can follow.

The main applied resources with level B1 students were:

1. Top Notch 3 contents, units 1to 5

Authors Joan Saslow and Allen Ascher. It is a didactic material used during this period. This
book has a beneficial structure, which was the base of teaching-learning process. Its design

achieves what CEFR describes to acquire a language in advance.

Unit topics are general themes that a person has to know about. They include all knowledge
areas, but students just get superficial information, not as an expert. Each unit has:

Main sections:
- Preview or the introduction of the unit is a broad description of the unit.

- Photo story is a dialogue that represents a situation formed on the topic of the unit.



RED IBEROAMERICANA DE PEDAGOGIA - REDIPE m

- Speaking practice is an activity in which students can express their ideas about the topic by
following specific instructions to avoid errors.

- Grammar points; there is a section to present two grammar points, that is an explanation and
examples to apply grammar.

- Vocabulary (listening] this section presents vocabulary words with some pictures to represent
the words, and the application is listening activities.

- Reading is a text about the unit’s topic; it gives general information and specific details.
Extra sections:
- Conversation Models are short dialogues to practice pronunciation, and they include grammar

topic sentences.

- Now you can activities are tasks that help students to produce ideas, express their opinion, or
describe experiences.

- Review is the last activity with a list of questions to verify how much the students learned
throughout the unit. (Saslow & Ascher, 2015)

Top Notch books also provide material for teachers to guide students during the teaching-
learning process, for example:

- Teachers’ guide has suggested steps to follow in developing each activity and answers and
possible answers of the activities.

- CD room is an electronic book version.

- My English Lab is a virtual platform, has a summary of the activities presented in the book, it
helps teachers to evaluate students’ learning evolution.

To sum up the book Top Notch 3 unit contents helped students get a general idea of the topics,
specific grammar points, and vocabulary. This material also provided information that increases
students’ general knowledge. The activities facilitated students to use and acquire what they
have learned throughout the unit.

The relevant point was grammar and vocabulary were continuously applied in each activity. That
Is why students acquire those sub-skills by repetition.



m RED IBEROAMERICANA DE PEDAGOGIA - REDIPE

Top Notch Topics Unit 1 to Unit 5:

Unit Topics Communication Goals

Unit 1 Make a small talk - Make a small talk with someone,
- Discuss how culture changes over time

Unit 2 Health matters - Describe symptoms, medical
procedures, and medications

- Discuss types of treatments

Unit 3 Gettting things done - Offer a solution

- BEvaluate the quality of service

- Plan an event

Unit 4 Reading for pleasure - Describe kinds of books

- Describe reading habits

- Discuss on line reading

Unit 5 MNatural Disasters - Tell someone about news

- Describe natural disasters

- Prepare for an emergency

(Saslow & Ascher, 2015)

At the end of each unit, students had to build up an essay; the principal point was they had to
use grammar and vocabulary that they learned in the unit. But other developed activities are
part of the background for students to write the essay.

2. Grammarly platform

It is a virtual platform; it helps people improve the usage of words, spelling, punctuation,
and grammar errors. It checks grammar rules in advanced, contextual spelling, vocabulary
enhancement, and plagiarism. (Shevchenko & Lyvtyn, 2009).

The students used this platform to structure the essays by following detailed instructions given
by the teacher. In this way, she could control what the students wrote and avoid copying and
pasting from the internet.

The students typewrote their ideas on Grammarly platform to structure the essays and used the
platform to correct errors and mistakes. However that was not the final product because the
students had to handwrite those essays to get a score.

3. A list of most common Connectors.

Teacher selected the most common connectors so that students can link ideas fluently and got
students to avoid repeat words.

The objective was to give students more efficient tools to perform essays. Most of the time
students do not know what and when use a word or a sentence.
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AT ANY RATE

FOR INSTAMNCE
TOILUSTRATE
TO EXPAMND

CONNECTORS
CONTRAZET EMILARITIES RESULT
HOWEVER LIKEWISE A5 A RESULT
I CONTRAST SIMILARLY A5 A CONSEQUENCE
MEVERTHELESE CORRESPONDINGLY THEREFORE
MOMETHELESS I THE SAME WY THUS
OM THE OTHER HAMND ALSD ACCORDIMNGLY
BY COMPARISON ARD OUE TO
Ol THE CONTRARY BECAUSE
INSTEAD
I THE CASE
ALL THE SAME
BUT
FOCUEHNG { LINKING SEQUENCE IMPORTANCE
AZ FOR FIRST/ FIRETLY{ FIRET QF ALL MOST IMPORTANMTLY
WITH RESPECT TO TO BEGIN WITH PRIMARILY
REGARDIMG FOR OME THING ABOVE ALL
WITH REGARD T FOR AMOTHER THING MOST SIGNIFICANTLY
A5 REGARDS ALSD ESSENTIALLY
THLKING TO BESIDES EASICALLY
I ADDITION
FURTHERMORE
MOREOVER
LAST! LASTLYV LAST OF ALL
FldLLY
CURRENTLY
PARTICULARIZATION COMCLUZION EXPLAHATION
I FARTICULAR I COMCLUEION WHOWHENAWHERE
FARTICULARLY IH BRIEF BECAUSE
MORE SPECIFICALLY IN SURMMARY THAT IS WHY
TO SUKM UP THAT |12
ALL IMALL MARELY
IN OTHER WORDS
PUT DIFFEREMTLY
TO EXPLAINM
EMPHA 3IZE CORRECTION TIME
A5 A MATTER OF FACT RATHER AT FIRST
I FACT TO BE MORE PRECISE THEM
ACTUALLY AFTERWARDS
INDEED LATER
IN THE MEAM TIME
MEAN WHILE
DHEMIE AL EXAMPLIFICATION
AN FOR EXAMPLE
AR HOWY SUCH AS

(Murphy, 2019)
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4. General Instructions to develop Essays.

The most relevant tool to help students develop an activity is to provide clear directions and
an example. This means the teacher explains what the expectations are about the task and
students are sure about what to do. Students can follow a pattern and produce their ideas
guided by the teacher. (Barile, 2016)

The given instructions to write essays were the main point of this study because they played an
important role considering they were the base to guide students to produce writing description.
These directions were created based on CEFR presents for B1 level learners.

The teacher explained in class the general points to perform an essay. These points were:

1. Develop an essay at the end of the Unit

Students used language focused on what they already learned.

2. Use 100 to 120 words in the essay.

This instruction was to press students to be brief and concrete in writing.

3. Set the following parts in the essay

It is essential to specify what the structure of an essay is. So learners can handle what to write
and where.

a) Heading:

- Title of the essay

- Student’s name

- English level

- Date

- Grammar Topic

b) Introduction:

A three lines summary to describe what the essay is about.
c) Body:

Information development by given specific details about the topic of the essay.
d) Conclusion:

It has to be a closure and can be a personal opinion.

4. Extra tips to write the essay:

It is relevant to encourage students use synonyms to increase their language acquisition. So the
instructions was

- Avoid repeating words, use synonyms.
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The students need to know that a formal written text does not have contractions. That is why
the instruction was

- Do not use contractions like I'm, it’s, don’t, didn’t, etc. Instead of contractions use | am, it is,
do not, did not, etc.

5. Evidence

This item is significant because the students presented handwritten essays. Even though they
used Grammarly as a tool to correct grammar, punctuation, and spelling, they had to bear in
mind how the language works, how much they can produce on their own, and how writing is.

Handwritten must be an old fashion learning tool, but to improve writing skill is useful. Fluent
transcription takes place as an essential component in writing. Therefore high-quality written
compositions come from handwriting development. (Connely, Gee, & Walsh, 2007)

The handwritten essay was a very important element for the teacher to evaluate students work.
Itis to evidence how well students perform an essay by following specific instructions to express
their thoughts.

The students built up five essays. Each easy evaluation was over 10; the teacher checked if the
students set grammar, vocabulary, introduction, body, and conclusion. Each component was
over two marks.

6. Specific instructions to develop essays.

According to general instructions and unit contents, the teacher described the specific
instructions to develop writing essay for each unit.

The idea was to get students’ personal experience and points of view about each unit topic.

These directions guided students to establish what to write about and how to start, describe
and conclude.

Taking into a count the basic structure of an essay, the contents of the unit, and the learning
outcomes, the specific instruction were as follows ...
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ESSAY 1

TOPIC: BEEFORE AND AFTER COVID — SOCIAL
CUSTOMS
LEARMING QUTCOMES:

ESSAY 2

TOPIC: A MEDICAL EMERGENCY IN MY FAMILY

LEARMING CGUTCOMES

Unit 1 Make 3 Make a small talk with
small talk SOMEeons,
Discuss  how  culture
changes over time
GRAMMAR:
TAG QUESTIONS
PAST PERFECT

WOCABULARY:
- Manners and etiguetie

1. INTRODUCTION:

- What COVID is.

Include Tag Question. Example: it is a3 terrible
situation, sntit?

2. BODY:

- Sacial Customs before and after the pandemic:
Us= Past Perfect example: Many people had
alrzady worn masks when they got flu.

3. COMCLUSIOM:

Ezplain why following new social
impaortant.
WORDS: 100 - 120

rules are

VOCASULARY:

Unit 2  Health Describe sympioms,

matiers rmedical procedures, and
rmedications
Dizcuss types of
treatments

GRAMMAR:

MOD&L WVERBS: MUST;

WILL; M&Y; MIGHT be able to

Symptoms, Medical Procedurs, Medications, and
Medical Options.

1. INTRODUCTION: {Past Tense)

- Wha suffered the medical emergency
What happened; when;

- Mention symptoms.

2. BODY:

- Which treatment you tried; includs also medications.
U=z Grammar Topics for examphs:
Hertal Therapy might b sble to release pain.
The doctor may be able to control miy sister’s medical
conditian.

3. COMCLUSIOM: (Simple Present]
Explain why that freatrment you chose is orwas good.
WORDS: 100 - 120

ESSAY 3

TOPIC: ARE ¥OU A PROCRASTINATOR?

LEARMING CUTCOMES

ESSAY 4

TOPIC: MY FAVORITE BOOK

LEARMING CUTCOMES

Unit 3 Gettling Ciffer & solution
things done Ewaluate the quality of
senvice
Plan an swent
GRAMMAR:

Causatives GET+ PERSOMN + TO +WVEREB!
HAWE + PERSOHN + SIMPLE WERE FORM;
Passive Causatives:
HAWE + & THING+ PAST PARTICIFLE
WOCABULARY:
- Services and planning an event

1. INTRODUCTION:
Answer the question, description about yourself,
U=z the sureey information done in class.

2. BODY:

Give examples fo reinforce the infreduction. For
exampls:

Sometimes | get my friends to help doing
hamewiork.

My mother has me clzan up my room.

Professors have the projects deweloped during the
semestsr.

30 CONCLUSION:

Explzin: being 3 procrastinator is or is not 3 serous
problem.

VIORDS: 100 - 1200

Unit 4 Reading for
pleasurs

Cescribe kinds of books
Describe reading habits
Dizcuss on line resding

GRAMMAR:
Moun Clauses:
- Embedded Questions
WOCASULARY:
- ¥Ways to describe a book.
Ways to enjoy reading.

1. INTRODUCTION:

- Tell how many books you hawve read and what kind of
books you prefer. Use the information presentzed in
the prewview.

2. BoDY:

- Crescribe your favorite book, its title, author {by..) and
what it i sbout.

U== Grarmmar Topics and Yocabulary for example:

| think that my book is a ciff-hanger {ways to describe
a book).

| do not remember where the story takes place.
Many people do not know if the characters are crazy.

3. COMCLUSICM:

Tell if you like or enjoy reading. And i you have fime
to read as a hobby
WORDS: 100 - 120.
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ESS5AY 3

TOPIC: MY EXPERIENCE IN A DISASTER

LEARMING CUTCOMES:

Unit 5 Maiural - Tell someocne about
Disasters news
Ce=zcribe natursl
disasters
Prepars for an
EMEnJency

GRAMMAR: Indirect Speech {say'tell)

Imperatives (Affirmative and Megative);
Sentencas.
Present to Past; Past to Past Perfect; WILL fo
WOoOULD;
CAN to COULD.

WOCABULARY: papes 54, 58

- Severz weather and cther natural disasters.

Emergency supplies.

1. INTRODUCTIOMN:

- [escribe the disaster, when where and how it
oocurmed.

2. BODY:

- Cescribe HOW your experiencs was.
U=z Grarnmar Topics and Yocabulary for exampls:
My parents said, "Get a first aid kit".
The radia reparter told people that the emergency
had finished.

3. COMCLUSION:

- Cescribe how important is to be ready in a disaster.
VWORDS: 100 — 120, Use CONNECSTORS alsa.

RESULTS
The evaluation was over 10 marks. Each item was evaluated over 2 marks.

- Grammar = Gr.

- Vocabulary = Voc.

- Introduction = Intro.
- Body = Bd

- Conclusion = Cc
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ESSAY 1 EVALUATION

Result description:

Number of | Gr. Voo Intro. Bd. Ce. TOTALSCO | OBSERVACION

studants (2) {2) (2) (2) {2) RE

4 students 2 2 2 2 2 0 They fulfill the instructions
efficiently.

2 students 2 2 2 2 1 g The conclusion was NOT
clear enough

1 student 2 i 2 2 2 & Student  did  NOT  use
“focabulary of the unit.

T students 0 2 2 2 2 & Students did MOT 10 use
grammar topics.

17 students 0 4] 2 2 2 g Students  did NOT  use
Grarmrnar and Wocabulary.

1 student 0 2 2 2 i g Students did MOT 10 use
grarmmar fopics and the
conclusion was NOT clear
enough.

1 student 0 2 2 0 2 3] Students did MOT 10 use
grarmmar topics and the body
was MOT coherent

1 student 0 2 0 2 2 g Student= did MWOT  use
grammar topics and the
intreduction was MNOT what
the insfruction =tayed.

Tofal of students

34

- 4 students acomplished correctly the 5 items in this Essay 1, so they got 10 over 10.

- 2 students did not write a clear conclusion idea, they got 9 over 10.

- 7 students did not use the Grammar topic of the Unit 1. So they got 8 over 10.
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- 17 students did not accomplish with the first two items, they are Grammar and Vocabulary of
Unit 1. So they got 6 over 10.

- 1 student did not include vocabulary so that students got 8 over 10.

- 1 student did not include grammar and introduction so that student got 6 over 10.

- 1 student did not include grammar and body so that student got 6 over 10.

- 1 student did not include grammar and conclusion so that student got 6 over 10.

ESSAY 2 EVALUATION

Number of | Gr. Yoo Intro. Ed. Ce. TOTALSCOD | OBSERVACION

studants {2) {2) {2) {2) {2) RE

12 students 2 2 2 2 2 10 They fulfill the instructions
cfficiently.

15 students i 2 2 2 2 a Student did  MNOT  use
Grammar of the unit.

3 students i 2 2z 2 2 8 Conclusion was NOT well
done.

1 student i ] 2z 2 2 g The stedent did MOT use

Gramrmar and Wocsbulary.
3 students i ] i ] 0 il Students did MOT pressnt

the homework.

Total of studenis
4

Result description:
- 12 students acomplished correctly the 5 items in this Essay 1, so they got 10 over 10.

- 15 students did not use Grammat topics of the unit, they got 8 over 10.



m RED IBEROAMERICANA DE PEDAGOGIA - REDIPE

- 3 students did not set a clear conclusion. So they got 8 over 10.

- 1 student did not accomplish with the first two items, they are Grammar and Vocabulary of

Unit 1. So that student got 6 over 10.

- 3 students did not present the homework.

ESSAY 3 EVALUATION

Number of | Gr. Yoo Intro. Bd. Ce. TOTALSCO | OBSERVACION

students {2) {2) {2) {2) {2) RE

% students 2 2 2 2 2 10 They fulfill the instructions
efficiently.

10 students 1] 2 2 2z 2 8 Students  did HWOT  use
Gramrmar of the unit.

2 students 2 2 0 2 2 ] Students did MOT write 3
clear description.

2 students 2 2 2 2z 1] 8 Studentis did NOT set a clear
canclusion.

& students 0 0 2 2 2 g Students  did MNOT  use
Grarmmar and Vocabulary.

3 students 0 0 0 0 0 1] Students did MOT pressnt
the homework.

Total of =studeniz
4

Result description:

- 9 students acomplished correctly the 5 items in this Essay 1, so they got 10 over 10.

- 10 students did not use Grammar topics of the unit, they got 8 over 10.

- 2 students did not set a clear conclusion. So they got 8 over 10.
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- 2 students did not structure body correctly. They got 8 over 10.

- 8 student did not accomplish with the first two items, they are Grammar and Vocabulary of
Unit 1. So that student got 6 over 10.

- 3 students did not present the homework.

ESSAY 4 EVALUATION

Numbear of | Gr. Voo Intro. Ed. Ce. TOTALSCO | OBSERVACION

students {2) {2) {2) {2) {2) RE

8 students 2 2 2 2 2 10 They fulfill the instructions
sfficiently.

10 students 1] 2 2 2 2 i Students  did KWOT  use
Gramrmar of the unit.

13 students 2 1] 2 2 2 ] Students did  WOT  use
Vocabulany of the wnit.

2 students 2 2 2 2 0 i Students did NOT =et a clear
conchusion.

1 students 4] 4] i i i} 4] Student did MOT pressnt the
homework.

Total of =studenis
24

Result description:

- 8 students acomplished correctly the 5 items in this Essay 1, so they got 10 over 10.
- 10 students did not use Grammar topics of the unit, they got 8 over 10.

- 2 students did not set a clear conclusion. So they got 8 over 10.

- 13 students did not accomplish with the first two items, they are Grammar and Vocabulary of
Unit 1. So they got 6 over 10.

- 1 student1 did not present the homework.
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ESSAY § EVALUATION

Result description:

Number of | Gr. Yoo Intro. Bd. Ceo. TOTALSCO | OBSERVACION

students {2) {2) {2) {2) {2} RE

15 students 2 2 2 2 2 10 They fulfill the instructions
cfficiently.

12 students 4] 2 2 2 2 1 Students did MNOT  wse
Gramrmar of the unit.

1 student 2 2 2 2 4] ) EStudents did NOT =set a clear
conchusion.

1 student 1] 2 2 2 4] i} Student  did MNOT  wse
Grammar fopic and ==t 3
clear conclusion.

1 student 1] 1] 2 2 4] 4 Students  did MWOT  wse
Grammar, “ocabulary, and
conchusion is NOT clear.

4 students 1] 4] 4] 1] 4] 4] Students did MOT present
the homework.

Total of studenis

34

- 15 students acomplished correctly the 5 items in this Essay 1, so they got 10 over 10.

- 12 students did not use Grammar topics of the unit, they got 8 over 10.

- 1 student did not set a clear conclusion. So that student got 8 over 10.

-1 student did not use Grammar and did not set a clear conclusion. So that student got 6 over

10.

-1 student did not use Grammar, Vocabulary, and did not set a clear conclusion. So that student

got 4 over 10.

- 4 students did not present the homework.
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This graphic represents how many students got excellent score.

Comparing the five evaluation tables, the students followed the instructions progressively. At
the beginning, they made an effort when they organized ideas. Nevertheless, following the
steps, they could structure, express, and describe their thoughts and experiences applying the
information learned in unit topics.

The graphic represents the difference among essays development. Even though the results in
essays 3 and 4 go down, the essay 5 shows a significant increase.

CONCLUSIONS:

Analyzing the process, the resources, the interaction between teacher and students, and the
results; these are the conclusions.

e Writing in English demands practice. It has to begin with small sentences about a specific
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topic; this is how learners can build paragraphs.

e Handwritten helps improve writing because it is a learning ability that supports the production
to express idea.

e The students need some tools to produce a skill. When they have the necessary elements,
learners can use them to build something.

e The students need precise instructions to develop a task. This tool complements the students’
production and can guarantee a good job.

e The students can feel more motivated when they write about themselves or their experiences.

Actually, this fact is beneficial, because every single person likes to share thoughts and
experiences and by writing could be easier.
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